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IlBSTEACT 

• !??hree informal measures for deterEining whether 

students can read the assigned test material are described in this 
paper^ The diagnostic measures are the informal tejctbook test^ the 
cloze procedure^ and the informal skills test* In the informal 
tertbook test^ a student is asked to read a 250 word passage selected 
from the textbook intended for classrooa use^ first orally^ then 
silently, and to answer questions prepared by the. teacher to 
represent both literal and inferential coMprehension* The cloze test 
invol¥es selecting passages, deleting eyery fifth word, and asking 
students to fill in the blanks with an appropriate word, Sceres 
between a« percent and 57 percent correct indicate t^at the material 
is at instructional Mading level* The informal specific skills test 
consists of paragraphs selected to represent skills such as 
comprehending the aiathor*vS intent and noting the central thought in a 
series of paragraphs* prescriptive teaching is suggested based on the 
findings* These informal measures are suggested for the English 
teacher specifically but could be used in all content areas* (MKHi 
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Dla/-^n_os ing Ruaaln^ Nouda of Socondary School Students 



It Is no socrot that thousands of students in secondary schools have 
reading probleins, that Is, are not reading as well as they should. The 
reading skills of too many of them are not commensurate with their cog- 
nitive ahilities as well as not sufficient to cope with the reading demands 
of their school subjects* In fact, it has been estlmatad that from 20 per 

cnnt to kO per cent of our high school population Is reading below grade 
1 

nox'ins • 

As soGoniary school Gducators have bocome aware of students' reading 
problems i attf/npts have been made to help those students* One major thrust 
has buen to uvfjQ every teacher to teachp in conjunction with the contont of 
of the subject itiielf, the roading skiUs purquisite to the reading of the 
subject matttir, A different thrust has been to set up reading departncnts 
or at least to enploy one or more iruading specialists to work directly 
with students, in nnall groups or individually, helping them to duvnlop 
reading prof icioncios . By far, hoKever, it has been left to (or asBl£,ned to) 
the i£::^lish teacher to do so:nj thing to inprove •jtudonts* reading* 

Tn Older for the ^^'igllLih tu%ch(ir to be r.ble to do anything to holp 
iA\y ^a^-lunt with his or her ruading, the toachar nuut know what th^i f^tudcnt's 
residing status is* For this, the teachnr needs to determine, not only the 
::tudont's level of road Ing ability, but al^^o the specific nature of the 
student's reading neods (HcaknessGs) * Tnstruetion then can be planned and 
carried out to ncet those needs, using appropriate level materials* Some 
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ap^oprlate diagnostic procedures for inaklng this kind of a^^seBsmont are 

doscribed bGlow, They are procedures that can be under takon by the aigllsh 

teacher in the regular classroom setting* 

Informal Textbook Test 

This test* prepared by the teacher, has a tv^o-fold purpose. The first 
purpose Is to ascertain if the pupil can read, with adequate woiii recognl" 
tlon and comprehension the textbook(s) required for his or her particular 
grade t and if not, to ascertain the level of the roading materials he or 
she is able to read effoctlvaly. The nocond purpose Is to detciruine the 
specific elemnts of word identification and comprohension with ^;hich the 
pupil has difficulty* Obtaining "toth klrids of inforihation (pupil^s func- 
tional reading level and pupil^s specific reading deficiencies) will enable 
the teacher to use appropriate level reading Jiatorials and to toach needed 
reading skills. 

To admlnlGter the tost^ the teacher selects a continuous, typical 
piss.?.ge of about 250 Kords from the text ^ Intended for classroom instiiac- 
tional use and prc^ pares a doublo-^spaced typewritten copy of that pa^,sage.^ 
The teacher also prepares a set of questions that relates to the content 
of the pait.sage. These questions should tap the pupil's literal coinpre- 
henslon of the clenrly stated or indlcatrjd 5 nfor^mtion In the neloction 
and the pupil's ability to jnako interpretations ccncornlng the aontont^ 
For literal cOLiprchension, the questions thus will deal with uhat is 
stated specifically in the reading selection, ^^hile for Interpretation ^ 
the questions will relate to what must be inferred from the neloctlon - 
the answi^rs are not directly available, 

3 
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In. adminis taring the test Itself, the teaoher first hM tht pupil 
read aloud th© pasa^e In the original textbook aa the teaoher notes, on 
his or her typed aopy, my word recognition errora ( mlapTOnunQlation^, . 
ffieaningless substitutions , md/or requests for teaoher'a aid In pronun* 
ciatlon), Theni the pupil re-reads th© sftleotlon silently for comprehen- 
sion testing. When this silent reading has been completed, the teacher 
asks the literal and interpretive questions previously prepared* In orfer 
for that particular level of reading material to be considered approprlata 
for ins true tlonaj. purposes with that pupil, he or she should obtain' the 
following approximate scores t 90 to 95 per cent wo^ Identification, 
80 to 90 per cent literal comprehension, and 70 per cent Intei^retatlon*^ 

If the pupil's reading meets these criteria, the teacher does not 
have to test further to detennlne the pupil's functional or instructional 
level* However I If the pupil's scores do not meet these critarla, testing 
(along with the test preparation of typed passages ^d comprehension 
questions) needs to be continued by repeating the procedures with a passage 
from a book designated for the next lower grade . Domward testing would 
continue in this way until the pupil, is successful at attaining 90 to 95 
per cent word identification, 80 to 90 per cent literal comprehension, and 
70 per cent interpretation* The level at which the pupil achieves these 
scores le the level at whleh his or her textbook for the class should ba. 

After ascertaining the pupil's Instructional reading level, the teacher 
should analy2^© the sptciflo word recogrtitlon errors and comprehension dif- 
ficulties the pupil had evidenced In the testing* For wort recognition, 
a comparison should be made between the word In the ^ofc (expected resi^nse) 

4 
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aad what the pupil actually said (observed or overt respons©), to note the 
specif io elemente involved in the mnov (e«g., phonie elMentei mor^hemle 
elements I context olues of a semantic or syntactlo nature). For eoapre- 
hensionj the specific type of thinking that should have "teen but Kas not 
used should be deterained (e.g.i locating a clearly stated fact, noting 
the sequence of events ^ detamlnin^ author's main points and supporting 
evidence, distinguishing between facts given and opinions Included, etc.)* 
It Is the daflclencles noted In this analysis of the pupil's word recog- 
nlAlon and comprehension difficulties, that directs the teacher's specific 
Instructional tasks for the pupil (or for groups of pupils who have 
cQmnion needs) • . 

test 

Screening with the^ to textbook/)pan be done at the end of 

an academic term or year, in pr*^paM.tlon for the work of the ensuing 
term or year, or it can be don^j at the very beginning of the new tera 
or year* To speed up the process, the silent reading part may "to g:lveii . 
as a group activity, with only the oral reading part, done on a one-to- 
one basis* , 

Informal Spc^clfle Skills Teste 

Once the pupils* Instruotional levels have been deteMiined, the 
teacher can develop spaclfic diagnostlo tests that yield ImportMit 
Information about their abilities 3n particular reading skills, with a 
view to planning for targeted Instruction « To do this, the teacher first 
decides what particular reading skills thi pupils need in order to deal 
effectively with their reading assignments* For example, in the area of 
comprehension, these might be the pupils* ability to note the cential 
thought in a serlss of para^i^phs, ability to understand sarcasm or 
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hyperbole f ability to sift out "the Irrelevant from the relevant p ability 
to determine author**! Intents s^nd so oni 

From materials at the ^plls* Instructional levels , the teacher seleots 
a set of paasages that req^ulrea the application of each of the particular 
kinds of com^ahenslon the teacher wajits to test. At least 6, preferably 
10 9 passages should be selected for te&ng any one comprehension skill. 
Appropriate questions are prepared for the selections* The puplb^ad the 
selections silently and answer the questions (either orally or In writing, 
depending upon the nature of the comprehension skill and the teacher's 
preference) . Analysis of the pupils' responses will yield diagnostic In- 
formation about how well or hoK poorly their skills are in each aspect of 
comprehension thus tested * 

If some pupils appear to be generally weak In word recognition , based 
on their performance on the oral reading part of the Informal textbook 
testf the teacher can check for their specific needs by having them resid 
aloud selected passages In materials at their Instructional levels* The 
teacher analyses their observ'ed responses in relation to the expected 
responses, looking for p^.ttenra of word recognition (pronunciation) errors. 

On the basis of the findings of the Infomal specific skills tests , 
the teacher then plans Instructional strategies and prepares Instructional 
materials that will help pupils Improve In those aspects of reading where 
weaknesses exist. 
Close Tests 

The ClOEe test 1^ another Inforiiml, teacber-prapared diagnostic 

procedure that can be used by English teachers in their regular class- 

or 

rooms. It may be used In lieu ofy^in conjunction with the informal text* 
book test to deterr.ilne pupil's approximate instructional reading levels. 
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A Gloge test is prepared by selecting 6 to 12 mndomiy chosen passages 
of about 250 to 300 words froa a given text. The text from which the p^- 
sagee are taken is the one that the ^gllsh teacher expects to use for in* 
structlonal pu^oses* &ich passage should start at the beginning of a para^ 
graph, A typewritten copy of each selection is made, but with every fifth 
word of the pass^e deleted and equal -slged blank spaces left in place of 
each deleted word. However » the first ajid laat sentences are left Intact. 
Exactly 50 words are deleted in each passage. 5 

Pupils read the typed passages silently, filling in the blank spaces 
with words they think will "close** or complete the sentences appropriately. 
In marking the test, only answers giving the exact word originally deleted 
are considered correct (mlnnr misspellings are ignored)* The score. on 
each passage is calculated In terms of per cent correctp .and then the 
mean (average) of the scores on all passages Is cbtalned* If a pupil has 
a score between 44 per cent and 57 per cent correct on the Cloze test pas- 
■sages for a given textbook, that text may be considered to be within his 
or her Instructional reading level, ^ 

The Cloze test also may be used to evaluate pupils' abilities In the 
use of semantic and syntactic contextual clues, a crucial component of 
the reading process. This is. done by analyzing the pupil's responses In 
passages that have been prepared from textbooks on his or her instructional 
level. CoCTect answers indicate effective use of such clues 1 Incorrect 
answers may indicate difficulties in processing either or both kinds of 
contextual clues. As with the other Informal testing procedures described, 
the pupil's noted difficulties then become the basis for the teacher's In- 
structional efforts* 

Another use of the Cloze test Is to determine pupils' ability to 
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process particular kinds of words (e.g.p nouns, verbsp prepositions, ete.) 

or particular forma of words ( e.g., derived forms i inflected foms). In 

* 

this typ© of GlOM tast^ Instead of deleting BYery fifth word, the teache^ 
deletes the particular kind or fo™ of word being scrutinized. Again t in- 
struction is baaed on dlfileultlfs noted t 

Conclusion 

Reading skills are essential to success in Biglish classes. Teachers 
need to do all that they can to help pupils develop these skills* Accurate 
d! agnosia is the first step. The Informal Textbook Test, Informal Special 
Skills Tests i and Cloze Tests are three tGacher^prepared procedures that 
can be readily administered within the ^irameters of the Qigllsh olassroom. 
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